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Assessment policy 

Aims 

This policy aims to: 

 Provide clear guidelines on our approach to formative and summative assessment 

 Establish a consistent and coherent approach to recording summative assessment outcomes and reporting to 

parents and carers 

 Clearly set out how and when assessment practice will be monitored and evaluated 

Legislation and guidance 

Since the removal of national curriculum levels in 2014, schools have been free to develop their own approaches to 

assessment. 

This policy refers to the recommendations in the Final Report of the Commission on Assessment without Levels. 

It also refers to statutory reporting requirements set out in the Education (Pupil Information) (England) Regulations 

2005: schedule 1. 

Principles of assessment 

Pupils’ progress is closely monitored at Someries Infant School so that we can provide the best possible opportunities 

and highest levels of support for all. All assessment activities ensure that pupils are able to make excellent progress in 

their learning whilst taking into account the needs of the individual. 

The primary aims and objectives of assessment at our school are: 

 to enable our pupils to demonstrate what they know, understand and can do in their work 

 to allow teaching and learning staff to plan work that accurately reflects the needs of each pupil 

 to help pupils understand what they need to do next to improve their work 

 to provide regular information to parents and carers that enables them to support their child’s learning 

 to contribute towards accountability data 

Assessment approaches 

At Someries Infant School we see assessment as an integral part of teaching and learning, and it is inextricably linked 

to our curriculum. 

We use three broad overarching forms of assessment: day-to-day in-school formative assessment, in-school 

summative assessment and nationally standardised summative assessment. 

In-school formative assessment 

Effective in-school formative assessment enables: 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/483058/Commission_on_Assessment_Without_Levels_-_report.pdf
http://www.legislation.gov.uk/uksi/2005/1437/schedule/1/made
http://www.legislation.gov.uk/uksi/2005/1437/schedule/1/made
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 Teachers to identify how pupils are performing on a continuing basis and to use this information to provide 

appropriate support or extension, evaluate teaching and plan future lessons 

 Pupils to measure their knowledge and understanding against learning objectives, and identify areas in which 

they need to improve 

 Parents and carers to gain a broad picture of where their child’s strengths and weaknesses lie, and what they 

need to do to improve 

At Someries Infant School several key formative assessment strategies are employed by teaching staff to gain insight 

into pupils’ understanding and the progress they have made, as well as identifying next steps in learning. 

During teaching inputs, higher-order and open questions are posed to pupils which allows opportunities for pupils to 

engage in discussion with their peers. This allows the teacher to gauge pupils’ understanding of key concepts at their 

inception, with any early misconceptions being dealt with during follow-up questioning and modelling.  

Once pupils have a grasp of a new concept or aspect of learning, teachers continue to use formative assessment 

through moving around the learning environment and engaging in verbal feedback with pupils as they work at tables. 

This personalised approach to assessment allows the teacher to adapt interactions and support pupils as the need 

dictates. When pupils are finding a concept particularly difficult, more direct support may be identified and this is 

provided either by the class teacher or teaching and learning support staff. 

Learning is approached incrementally and this segmentation of learning phases allows the teacher to share a selection 

of pupils’ work through the use of a visualiser. This is a powerful assessment tool as it enables key learning points 

within pupils’ work to be shared visually on an interactive whiteboard in front of the whole class. This allows the 

teacher to involve all pupils in identifying areas of success and development within the work of their peers; moreover, 

this importantly provides pupils with the opportunity to reflect on their own work and where further improvements 

might be made. Pupils are always given the opportunity to respond to any feedback provided. Whilst pupils receive 

further input and feedback during a mini-plenary, teaching and learning support staff will move around the classroom 

in order to assess pupils’ grasp of a concept and where support may need to be directed as a follow-up later in the 

lesson or in a subsequent lesson. 

Lastly, pupils play a key role in formative assessment. The use of talk partners throughout all curriculum areas allows 

pupils to interact with higher order why and how questions, provide feedback to each other and enables opportunities 

for self-reflection. Learning objectives for lessons are shared with pupils, but are also linked to steps to success (success 

criteria statements). The use of steps to success enable pupils to self-assess their work against a ‘list’ of key success 

criteria they need to address in order to achieve a planned learning objective. Pupils can readily identify what they 

have included in their work and what is still required to fully meet a learning objective, coupled with the verbal 

feedback provided by teaching and learning staff. 

Pupils are also given opportunities to share, discuss and give feedback on the work of their peers. The use of a 

visualiser, pupil demonstrations and opportunities for pupils to read through a partner’s work all allow pupils to further 

their own understanding of areas for development, but additionally reflect on their successes and achievements. 

In-school summative assessment 

Effective in-school summative assessment enables: 

 School leaders to monitor the performance of pupil cohorts, identify where interventions may be required, 

and work with teachers to ensure pupils are supported to achieve sufficient progress and attainment 

 Teachers to evaluate learning at the end of a unit or period and the impact of their own teaching 

 Pupils to understand how well they have learned and understood a topic or course of work taught over a 

period of time. It should be used to provide feedback on how they can improve 

 Parents to stay informed about the achievement, progress and wider outcomes of their child across a period 

The school’s specific approaches to in-school summative assessment are explained later in this policy document. 
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Nationally standardised summative assessment 

Nationally standardised summative assessment enables: 

 School leaders to monitor the performance of pupil cohorts, identify where interventions may be required, 

and work with teachers to ensure pupils are supported to achieve sufficient progress and attainment 

 Teachers to understand national expectations and assess their own performance in the broader national 

context 

 Pupils and parents to understand how pupils are performing in comparison to pupils nationally 

Nationally standardised summative assessments include: 

 Early Years Foundation Stage (EYFS) profile at the end of reception 

 Phonics screening check in year one 

 National Curriculum tests and teacher assessments at the end of key stage one (year two) 

Reporting to parents and carers 

The school makes available to parents and carers an annual report before the end of the academic year. 

Our annual reports contain details relating to: 

 the child’s attendance record 

 results of any nationally standardised summative assessment 

For children at the end of the reception year, our annual reports also contain details relating to: 

 brief particulars of attainment in all areas of learning 

 comments of general progress including the characteristics of effective learning  

Inclusion 

The principles of this assessment policy apply to all pupils, including those with special educational needs or 

disabilities. 

Assessment will be used diagnostically to contribute to the early and accurate identification of pupils’ special 

educational needs and any requirements for support and intervention. 

We will use meaningful ways of measuring all aspects of progress, including communication, social skills, physical 

development, resilience and independence. We will have the same high expectations of all pupils. However, this 

should account for the amount of effort the pupil puts in as well as the outcomes achieved. 

For pupils working below the national expected level of attainment, our assessment arrangements will consider 

progress relative to pupil starting points, and take this into account alongside the nature of pupils’ learning difficulties.  

Roles and responsibilities 

Governors 

Governors are responsible for: 

 Being familiar with statutory assessment systems as well as how the school’s own system of non-statutory 

assessment captures the attainment and progress of all pupils 

 Holding school leaders to account for improving pupil and staff performance by rigorously analysing 

assessment data 
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Head teacher 

The head teacher is responsible for: 

 Ensuring that the policy is adhered to 

 Monitoring standards in the national curriculum core and foundation subjects 

 Analysing pupil progress and attainment, including individual pupils and specific groups 

 Prioritising key actions to address underachievement 

 Reporting to governors on all key aspects of pupil progress and attainment, including current standards and 

trends over previous years 

Teachers 

Teachers are responsible for following the assessment procedures outlined in this policy. 

Aims of the national curriculum 

Following the announcement by the Department of Education of the removal of levels for the attainment and progress of pupils 

(2013) and the relaxation of restrictions on centrally-led reporting requirements (Department for Education and Gibb, 2015 and 

Ofsted, 2015), schools have the opportunity to conduct more ‘assessment of the right kind’, to offer task-specific, personalised 

feedback and to become ‘assessment professionals’ by creating an assessment system that supports the learning of the individual 

pupils in their school (Tim Oates, Chair of the expert panel for national curriculum review). 

Additionally, Ofsted has stated the following: 

 Ofsted recognises that marking and feedback to pupils, both written and oral, are important aspects of assessment. 

However, Ofsted does not expect to see any specific frequency, type or volume of marking and feedback; these are for the 

school to decide through its assessment policy. Marking and feedback should be consistent with that policy, which may 

cater for different subjects and different age groups of pupils in different ways, in order to be effective and efficient in 

promoting learning. 

 Ofsted does not expect performance- and pupil-tracking data to be presented in a particular format. Such data should be 

provided to inspectors in the format that the school would ordinarily use to track and monitor the progress of pupils in 

that school 

Ofsted inspections - clarification for schools, March 2015 (140169) 

Assessment at Someries Infant School  

Staff at Someries Infant School have worked together to develop an assessment system that takes into account the criteria of the 

new national curriculum, whilst providing a greater focus on depth and breadth of learning. Assessment takes into account pupils’ 

strengths as well as areas where they require support. It consists of mainly formative strategies and a range of recording methods, 

as detailed in the remainder of this policy and guidelines. 

Assessment in nursery 

Nursery staff informally monitor pupils’ development and keep detailed recordings of pupils’ outcomes. This information is shared 

with families and either transferred to the reception team or to the pupil’s new school. The nursery team make a summative 

judgement three times per year, based on information they gather from learning journals, outcome-focused assessment booklets, 

deep observation booklets, adult-led and child initiated learning activities.  

This information is based on three categories: beginning, working within or secure within the appropriate ‘age and stage’ band for 

each individual pupil. Most nursery pupils are working within the 30-50 month stage.  

These are recorded centrally on the school’s assessment monitoring system. Insights are shared at parent and carer consultation 

events and parents and carers are able to contribute to their child’s assessment profile. 

Assessment in reception 

Pupils continue to be assessed in our reception classes where staff will add information to an electronic assessment profile for 

each pupil.  
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The reception team make a summative judgement three times a year, based on information they gather from pupils’ recorded 

work, outcome focused assessment booklets, deep observation booklets, ‘Starting Points’ activities, adult-led and child initiated 

learning activities.  

This information is based on three categories: beginning, working within or secure within the appropriate ‘age and stage’ band for 

each individual pupil. Most reception pupils are working within the 40-60 month stage with the expectation that they will reach 

the expected standard in relation to each Early Learning Goal at the end of the academic year. 

These are recorded centrally on the school’s assessment monitoring system. Insights will be shared at parent and carer 

consultation events and parents and carers are able to contribute to their child’s assessment profile. 

Baseline assessment 

As children settle into their new class, teaching and learning staff observe each child during the course of everyday activities. 

Through observing children carefully, finding out about their needs, what they are interested in and what they can do, teachers 

begin to build up their own evidence of achievements. Noting children’s responses in different situations and contexts and then 

analysing this information to highlight achievements and to plan next steps is part of the teacher’s role within effective early years 

provision.  

In addition to these activities, class teachers complete a range of focused activities on a one-to-one basis with each child. This is 

to ensure accurate on-entry data to reception. Additionally, class teachers utilise the school’s nursery data to inform their baseline 

judgements for those pupils who attended this provision. 

We assess each child individually and consider whether the child is: 

 working at a level below that typical for the age but not significantly so (this may reflect a lack of preschool experience) 

 showing a typical level of development for their age 

 working at a level above that typical for their age (indicating the potential to exceed the early learning goals by the end 

of reception) 

This early data, though not truly on-entry, provides a sound basis for individual children. It also provides information about the 

cohort as a whole. In addition to our formal baselines, we use Development Matters to make best-fit judgements about whether 

a child is showing typical development for their age, may be at risk of delay or is ahead for their age. This allows us to collate 

information to show what proportion of children fall into each category using our EYFS Summary Record for Attainment on Entry. 

Baseline assessments of pupils’ abilities in all seventeen areas of learning are made within the first four weeks of school. 

Practitioners also utilise deep observations and outcome-focused assessment booklets, child-initiated learning and adult-led 

activities to inform judgements at this stage of the academic year. This information is then electronically stored for review and 

analysis. 

Key stage moderations support the calibration of judgements and an EYFS summary record for attainment on-entry is completed 

to support the school in making an overall judgment about where the cohort is in terms of age-related expectations at the start 

of nursery and reception which is then compared with an overall summary at the end of the academic year. 

Statutory phonics screening check 

All pupils in year one participate in a phonics screening check in June. This assessment is administered by the pupil’s class teacher 

and results are shared with parents and carers in their child’s annual report. 

Statutory national curriculum tests  

At the end of key stage one, teacher assessment in reading, writing and mathematics are informed by the following externally-

set, internally-marked tests: 

 an arithmetic test 

 a mathematical reasoning test 

 two reading tests 
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The results of these assessments are reported annually to parents and carers by our governing body. The national expectation is 

for pupils to attain a scaled score of 100 at the end of year two. In addition to this score, each pupil will receive a teacher 

assessment judgement in each area at the end of year two based on their class teacher’s ongoing assessment of their attainment.  

Teacher assessments are also made in science. Children’s final assessments are returned to the local authority and 

made available to parents and carers in their child’s annual report. This information is also made available to the junior 

school each child will attend. 

Phonics 

Nursery and reception 

In nursery and reception, phonics is assessed at three assessment points per academic year and children are given a 

phase using the performance descriptors outlined in the school’s Assessment and Progression in Phonics document. 

 An assessment and progression in phonics document is updated for all children in each class using information 

gained from phonics lessons and shared, guided and independent reading and writing sessions 

 A whole-class phonics progress tracking document is completed at each assessment point throughout the 

academic year 

 Whole-school and key stage standardisation and moderation activities support the calibration of judgements 

 Regular phonics assessments are made to ensure progression and inform additional phonics planning and 

interventions 

Year one 

In year one, teachers continue to use the assessment and progression in phonics document started in reception for 

every child. Phonics is assessed at three assessment points per academic year and children are given a phase using the 

performance descriptors outlined in the school’s assessment and progression in phonics document. 

 An assessment and progression in phonics document is highlighted for all children in each class using 

information gained from phonics lessons and shared, guided and independent reading and writing sessions 

 A whole-class phonics progress tracking document is completed at each assessment point throughout the 

academic year 

 An externally-set but internally-marked phonics screening check is administered during June to all children in 

Year One 

 Mock phonics screening checks are administered throughout the year 

 Whole-school and key stage standardisation and moderation activities support the calibration of judgements 

Year two 

In year two, teachers use the assessment and progression in phonics documents continued in year one for those 

children who did not meet the expected standard in the phonics screening check administered in year one. Phonics is 

assessed at three assessment points per academic year and children are given a phase using the performance 

descriptors outlined in the school’s assessment and progression in phonics document.  

 An assessment and progression in phonics document is highlighted for all children in each class who did not 

meet the expected standard in the phonics screening check in year one using information gained from phonics 

lessons and shared, guided and independent reading and writing sessions 

 A whole-class phonics progress tracking document is completed at each assessment point throughout the 

academic year 

 An externally-set but internally-marked phonics screening check is administered during June to all children in 

year two who did not meet the expected standard in the phonics screening check administered in year one 

 Mock phonics screening checks are administered throughout the year with those children who did not meet 

the expected standard in the phonics screening check administered in year one 
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 Whole-school and key stage standardisation and moderation activities support the calibration of judgements 

Reading 

Nursery and reception 

In nursery and reception, reading is formally assessed at three assessment points per academic year and each child is 

assigned a step within which they are working using the outcomes outlined in the development matters document 

used by the school.  

At the end of the reception year, each child is given an assessment of emerging, expected or exceeding using related 

early learning goal descriptors. 

 Every child in each class has a guided reading record which matches the reading band they are currently being 

taught at and this is completed on a weekly basis during guided reading sessions to gather evidence to support 

judgements at this step 

 It is imperative that children’s guided reading records reflect the reading band above their previous assessed 

reading band to ensure progress 

 A whole-class book band tracking document is completed at each assessment point throughout the academic 

year 

 Class teachers assess children’s reading fluency throughout the year using the school’s fluency check materials 

 Whole-school and key stage moderations will support the calibration of judgements 

 Assessment in this area is continuous; streamed phonics groups tailor teaching and learning to individual 

pupils’ needs and this ensures progress in reading is sustained 

 The Standards and Testing Agency’s exemplification materials for reading are used to support each child’s final 

assessment 

Key stage one 

In key stage one, reading is formally assessed at three assessment points per academic year.  

 National curriculum reading outcomes are assessed for every child in each class 

 Reading comprehension is assessed in year one during guided reading sessions and through published reading 

comprehension materials 

 Every child in each class has a guided reading record which is completed on a weekly basis during guided 

reading sessions to gather evidence to support judgements in reading 

 A whole-class book band tracking document is completed at each assessment point throughout the academic 

year 

 Class teachers assess children’s reading fluency throughout the year using the school’s fluency check materials 

 To ensure progress, it is imperative that children are taught reading during guided reading sessions at the 

book-band above that in which they are able to read confidently – children are confident within a book-band 

if they are able to read 80% of the text fluently 

 Assessment judgements are made by considering teacher’s professional judgements and supported by the 

proportion of national curriculum reading outcomes achieved by the child 

 Whole-school and key stage standardisation and moderation activities support the calibration of judgements 

End of key stage one teacher assessment judgements 

At the end of key stage one, every pupil will receive a formal teacher assessment judgement following their completion 

of the key stage one national curriculum. Pupil can achieve one of three standards: 

 working towards the expected standard 

 working at the expected standard 
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 working at a greater depth within the expected standard 

Teacher assessment in reading is informed by two externally set, but internally marked, national curriculum reading 

tests. 

The Standards and Testing Agency’s exemplification materials are used to support each pupil’s final assessment at the 

end of key stage one. 

Writing 

Nursery and reception 

In nursery and reception, writing is formally assessed at three assessment points per academic year and each child is 

given a step within which they are working using the outcomes outlined in the development matters document used 

by the school. 

At the end of the reception year, each child is given an assessment of emerging, expected or exceeding using related 

early learning goal descriptors. 

 Practitioners utilise child initiated writing and guided writing sessions to inform judgements in writing; 

additionally, this writing is used to inform planning and ensure appropriate challenge for each child 

 Writing undertaken in guided writing sessions is marked in line with the school’s marking and feedback policy; 

this is then stored in each pupil’s work book 

 Examples of independent writing are stored in the pupils’ writing progression files to further demonstrate 

progress 

 Whole-school and key stage moderations will support the calibration of judgements 

 The Standards and Testing Agency’s exemplification materials for writing are used to support each pupil’s final 

assessment 

Key stage one 

In key stage one, writing is formally assessed at three assessment points per academic year. 

 National curriculum writing outcomes are assessed for every child in each class  

 In key stage one, all work produced by pupils in writing is recorded in their writing books 

 Examples of independent writing are stored in pupils’ writing progression files to further demonstrate progress 

 Assessment judgements are made by considering teacher’s professional judgements and supported by the 

proportion of national curriculum writing outcomes achieved by the child 

 Whole-school and key stage standardisation and moderation activities support the calibration of judgements 

End of key stage one teacher assessment judgements 

At the end of key stage one, every pupil will receive a formal teacher assessment judgement following their completion 

of the key stage one national curriculum. Pupil can achieve one of three standards: 

 working towards the expected standard 

 working at the expected standard 

 working at a greater depth within the expected standard 

The Standards and Testing Agency’s exemplification materials are used to support each pupil’s final assessment at the 

end of key stage one. 

 

  



 

Someries Infant School | Assessment policy 
Document Author: Michael Scott 

 

12 

Mathematics 

Nursery and reception 

In nursery and reception, mathematics is formally assessed at three assessment points per academic year and each 

child is given a step within which they are working using the outcomes outlined in the development matters document 

used by the school.  

At the end of reception, each child is given an assessment of emerging, expected or exceeding using related Early 

Learning Goal descriptors.  

 Mathematics activities undertaken in adult-led sessions are marked in line with the school’s marking and 

feedback policy; this evidence is stored in each pupil’s work book 

 Child-initiated learning, information from outcome-focused assessments and deep observation booklets are 

used to support assessment judgements in mathematics 

 Early Learning Goals and Development Matters statements are used to inform planning and guided activities 

for mathematics 

 Adult-led activities support pupils’ development in mathematics and the outcomes of these sessions are used 

to accurately assess pupils’ attainment in mathematics  

 Whole-school and key stage moderations will support the calibration of judgements 

 The Standards and Testing Agency’s exemplification materials for numbers and shape, space and measures 

are used to support each child’s final assessment 

Key stage one 

In key stage one, mathematics is formally assessed at three assessment points per academic year.  

 National curriculum mathematics outcomes are assessed for every child in each class  

 Standardised progress test materials are used to support teachers’ judgements when measuring children’s 

progress within the national curriculum programme of study for mathematics 

 In key stage one, all work produced by pupils in mathematics is recorded in their mathematics books 

 Assessment judgements are made by considering teacher’s professional judgements and supported by the 

proportion of national curriculum mathematics outcomes achieved by the child 

 Whole-school and key stage standardisation and moderation activities support the calibration of judgements 

End of key stage one teacher assessment judgements 

At the end of key stage one, every pupil will receive a formal teacher assessment judgement following their completion 

of the key stage one national curriculum. Pupil can achieve one of three standards: 

 working towards the expected standard 

 working at the expected standard 

 working at a greater depth within the expected standard 

Teacher assessment in mathematics is informed by two externally set, but internally marked, national curriculum 

arithmetic and reasoning tests. 

The Standards and Testing Agency’s exemplification materials are used to support each pupil’s final assessment at the 

end of key stage one. 
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Assessment of other aspects of learning within the early years foundation stage  

In addition to the assessment of reading, writing and mathematics, assessment in nursery and reception incorporates 

thirteen additional aspects of learning, as outlined in the Early Years Foundation Stage Profile. 

To ensure accurate and rigorous assessment across these aspects of learning, practitioners have developed a range of 

activities and assessment techniques which are adapted to make accurate assessments throughout the early years. 

Nursery 

 Lead Learner sessions are used to deliver adult-led activities to each child; their responses are then assessed 

and assigned to a month band – these sessions ensure pupils access the entirety of the early years curriculum 

 Outcome-focused assessment and deep observation booklets are utilised to catalogue pupils’ responses to 

experiences, activities and provision; this includes adult- and child-led activities that cover all seventeen 

aspects of learning 

 Labels within deep observation books contain the Characteristics of Effective Learning; this ensures pupils’ 

experiences correspond to the requirements of the Early Years Foundation Stage Profile 

 Gap and Strength analyses are used to further ensure appropriate coverage of all aspects of learning; the use 

of Target Tracker statements (which are linked to the Development Matters document) ensure assessments 

can be catalogued effectively for each pupil. This not only facilitates accurate gap and strength analysis, but 

ensures specific activities can be targeted to ensure progress and attainment 

 Learning journals catalogue a range of experiences and activities and these inform assessment within the 

nursery; Learning Journals are then shared with parents and carers at the end of the year 

 Input from the school’s specialist physical education and music teachers are also used to inform assessment 

judgements for related aspects of learning 

Reception 

 Adult-led activities and child initiated learning opportunities are planned to promote progress and attainment 

across all seventeen aspects of learning; these experiences – and pupils’ responses to these – are used to 

assess the pupils’ attainment in line with Development Matters month band statements 

 Target Tracker statements (which are linked to the Development Matters document) ensure assessments can 

be catalogued effectively for each pupil. This not only facilitates accurate gap and strength analysis, but 

ensures specific activities can be targeted to ensure progress and attainment 

 Outcome-focused assessment and deep observation booklets are utilised to catalogue pupils’ responses to 

experiences, activities and provision; this includes adult- and child-led activities that cover all seventeen 

aspects of learning 

 Labels within deep observation books contain the Characteristics of Effective Learning; this ensures pupils’ 

experiences correspond to the requirements of the Early Years Foundation Stage Profile 

 Gap and Strength analyses are used to further ensure appropriate coverage of all aspects of learning; the use 

of Target Tracker statements (which are linked to the Development Matters document) ensure assessments 

can be catalogues effectively for each pupil. This not only facilitates accurate gap and strength analysis, but 

ensures specific activities can be targeted to ensure progress and attainment 

 Starting Points activities and mixed ability group activities are informed by gap and strength analysis and are 

used to deliver highly effective, purposeful learning opportunities; these activities allow for progression 

through the various Development Matters month bands and increase in difficulty as the year progress to 

ensure appropriate challenge for each child 

 Feedback from Starting Points activities are collated and used to inform ongoing assessments of pupils 
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Assessments of the foundation subjects and religious education in key stage one  

In addition to the assessment of reading, writing and mathematics, assessment in key stage one incorporates the 

foundation subjects, as outlined in the national curriculum, and religious education. 

The school has developed a comprehensive assessment tool for each of the national curriculum’s foundation subjects 

which is used to assess the depth of knowledge, understanding and skills demonstrated by individual pupils in each 

respective subject. Assessments are made by class teachers in line with the school’s curriculum approach and 

judgements are supported by the exemplification statements each assessment tool contains.  

Class teachers’ use of the school’s foundation subject assessment tools is not driven by a need to make summative 

assessment judgements of pupils. Instead, the tools are used to drive effective formative assessment which informs 

progressive teaching and learning in each foundation subject. 

Monitoring, standardisation and moderation 

A whole-school monitoring, standardisation and moderation schedule is compiled annually to ensure efficiency and 

consistency throughout the school. During these sessions the Standards and Testing Agency’s exemplification 

materials are used to support assessment at the end of key stage one. 

The school also engages in an inter-school moderation scheme with local primary schools. 

Marking and feedback 

As a school, we have a uniform system for marking children’s recorded work and this is completed using the agreed 

symbols which relate to planned learning outcomes in line with the school’s marking and feedback policy and 

guidelines. 

As an infant school and early childhood centre, next steps are given verbally or visually (in relation to the 

colours and codes above) to ensure it is meaningful to pupils. We believe, however, that pupils in our school 

should predominantly receive verbal and visual feedback to enable maximised impact on pupil progress and 

attainment. 

Vulnerable groups 

The school pays particular attention to the attainment and progress of: 
 

 disabled children and those who have special educational needs  

 children and learners in specialist provision  

 boys 

 girls 

 the highest and lowest attaining children 

 children for whom English is an additional language 

 children from minority ethnic groups 

 Gypsy, Roma and Traveller children 

 children attending alternative provision 

 children with medical conditions 

 disadvantaged children 

 children looked after and care leavers   
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Pupil attainment and progress (PAP) meetings 

Three pupil progress meetings are held throughout the academic year between class teachers and the school’s Head 

Teacher. 

These meetings provide opportunities to formally review the progress and provision for individual pupils and to 

celebrate what has worked well and contributed to effective progress. The meetings are a key part of our whole-school 

improvement strategy as they enable us to identify pupils who have not made expected progress and are not on track 

to achieve age-related expectations. 

Pupil attainment and progress meetings enable the school to plan appropriate actions at a whole-school, class and 

individual pupil level to accelerate progress and enable the Senior Leadership Team to ensure class teachers have the 

support they require to secure maximised pupil progress. 

The meetings are also a forum to support class teachers and their professional development. 

Assessment-driven planning 

All lesson planning at Someries Infant School is informed by high-quality, ongoing formative assessments.  

Outcome-led planning 

All planning within our nursery and reception classes is ‘outcome-focused’ and supports all teaching and learning staff 

in making purposeful and targeted observations of all pupils which are rooted in high-quality formative assessment. 

This planning is updated on a weekly basis after being ‘fed’ by observations of pupils in the preceding week.  

Such planning enables our early years setting to be increasingly responsive to pupils’ emerging learning needs and 

ensures all pupils receive appropriate challenge and support to maximise their progress throughout all areas of 

learning. 

Responsive planning 

All English and mathematics planning in our key stage one classes is produced responsively by class teachers on a daily 

basis and is ‘fed’ by observations of pupils in preceding lessons. Daily planning for English and mathematics is never 

completed in advance of the day the lesson is being taught on. 

Such planning enables our key stage one class teachers to be increasingly responsive to pupils’ emerging learning 

needs and ensures all pupils receive appropriate challenge and support to maximise their progress throughout in 

English and mathematics. 

Throughout the early years, gap and strength analyses are regularly used to inform continuous provision within each 

environment. This provision is tailored to support progress and attainment for each child. It also ensures appropriate 

curriculum coverage. Additionally, planning is responsive to pupils’ interests to ensure engagement and the 

incorporation of the Characteristics of Effective Learning throughout the early years. 

Record keeping 

Each class has an assessment and progression file which contains key documentation and is maintained and updated 

on a regular basis. 

Statements and assessments are also stored electronically and are updated on a regular basis suing Target Tracker. 

Implementation of policy 

The school’s Head Teacher is responsible for leading the development and strategic direction of the school’s 

assessment policy. 

 

The implementation of this policy and guidelines is the responsibility of all staff. 
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