
 

 

Pupil premium strategy statement 

1. Summary information 

School Someries Infant School 

Academic Year 2018-2019 Total PP budget £47140.00 Total spend on strategy £53018.37 (overspend) 

Total number of pupils 220 Number of pupils eligible for PP on roll 41 (23.0%) Date for next internal review of this strategy January 2019 
 

2. Attainment  

 Pupils eligible for PP 
(school) 

Pupils eligible for PP 
(national) 

Pupils not eligible for PP 
(national)  

% achieving expected standard or above in reading, writing and mathematics 69% data not available data not available 

% achieving the higher standard in reading, writing and mathematics 15% data not available data not available 

% achieving expected standard or above in reading 77% 61% 79% 

% achieving the higher standard in reading 39%  28% 

% achieving expected standard or above in writing 69% 54% 72% 

% achieving the higher standard in writing 15%  18% 

% achieving expected standard or above in mathematics 77% 62% 79% 

% achieving the higher standard in mathematics 31%  23% 

% achieving expected standard in the statutory phonics screening check (Y1) 93% 68% 84% 

% achieving expected standard in the statutory phonics screening check (Y2) 92% 84% 93% 

% achieving good level of development 57% 56% 73% 
 

  



 

3. Barriers to future attainment (for pupils eligible for PP) 
In-school barriers (issues to be addressed in school, such as poor oral language skills) 

A. Oral language skills on entry to nursery and reception are lower for disadvantaged pupils than for other pupils; this slows progress in reading and writing in subsequent years 

B. 
47% of disadvantaged pupils in year two were working below age-related expectations in reading, writing and mathematics (combined) at the end of year one; 53% of disadvantaged 
pupils in year two were at risk of working below age-related expectation in reading, writing and mathematics (combined) at the end of year one 

C. 
46% of disadvantaged pupils in year one were working below age-related expectations in GLD aspects of learning at the end of reception; 54% of disadvantaged pupils in year one 
were at risk of working below age-related expectations in GLD aspects of learning at the end of reception 

D. 66% of disadvantaged pupils currently on roll are boys 

External barriers (issues which also require action outside school, such as low attendance rates) 

E. 
Attendance rates for disadvantaged pupils are currently lower than those for all pupils; this reduces their hours in school and causes the attainment gap to widen between them and 
their peers 

F. 
Persistent absence rates of disadvantaged pupils are more than double that for all pupils; this reduces their hours in school and causes the attainment gap to widen between them 
and their peers 

G. Historically, some families of disadvantaged pupils have little involvement with school 

H. Money is often a barrier to equality of access for disadvantaged pupils  

I. Research indicates that disadvantaged pupils have less access to arts and cultural activities than their peers 

 

  



 

4. Desired outcomes Success criteria  

A. 

Improve oral language skills for 
disadvantaged pupils by the end of 
the early years foundation stage 

 Disadvantaged pupils in the early years foundation stage make rapid and sustained progress by the end of the year  

 At least 73% of disadvantaged pupils achieve the good level of development 

 At least 86% of disadvantaged pupils achieve the expected standard in listening and attention 

 At least 86% of disadvantaged pupils achieve the expected standard in understanding 

 At least 85% of disadvantaged pupils achieve the expected standard in speaking 

 At least 77% of disadvantaged pupils achieve the expected standard in reading 

 At least 73% of disadvantaged pupils achieve the expected standard in writing 

B. 

Improve outcomes for current 
disadvantaged pupils in year two 
by the end of key stage one  

 At least 79% of disadvantaged pupils in year two achieve age-related expectations in reading by the end of key stage one 

 At least 72% of disadvantaged pupils in year two achieve age-related expectations in writing by the end of key stage one 

 At least 79% of disadvantaged pupils in year two achieve age-related expectations in mathematics by the end of key stage one 

 At least 93% of disadvantaged pupils in year two achieve the expected standard in the statutory phonics screening check by the end of key stage one 

C. 

Improve outcomes for current 
disadvantaged pupils in year one 
by the end of year one 

 At least 79% of disadvantaged pupils in year one achieve age-related expectations in reading by the end of year one 

 At least 72% of disadvantaged pupils in year one achieve age-related expectations in writing by the end of year one 

 At least 79% of disadvantaged pupils in year one achieve age-related expectations in mathematics by the end of year one 

 At least 84% of disadvantaged pupils in year one achieve the expected standard in the statutory phonics screening check 

D. 

Narrow the attainment gap 
between disadvantaged boys and 
their non-disadvantaged peers by 
the end of key stage one 

 The attainment gaps between the proportion of disadvantaged boys and their non-disadvantaged peers achieving at least the expected standard in 
reading, writing and mathematics have narrowed by the end of key stage one 

 The attainment gaps between the proportion of disadvantaged boys and their non-disadvantaged peers achieving at least age-related expectations 
in reading, writing and mathematics have narrowed by the end of year one 

E. 

Improve attendance rates for 
disadvantaged pupils throughout 
the school 

 The attendance gap between disadvantaged pupils and non-disadvantaged pupils have reduced to: 
 -1.0% in KS1  
 -1.0% in EYFS 
 -1.0% across the whole-school 

F. 
To reduce persistent absence rates 
amongst disadvantaged pupils 

 The persistent absence rate of disadvantaged pupils has reduced and is at least in line with that of all pupils 

G. 
Improve engagement between 
home and school amongst 
disadvantaged families 

 100% of disadvantaged pupils have attended extra-curricular provision in the 2018-2019 academic year and pupil engagement in school is increased; 
any associated academic performance is improved (for example, performance in sport or drama has improved as a result of attending relative 
provision) 

H. 
Money is never a barrier to 
equality of access  for 
disadvantaged pupils 

 All disadvantaged pupils will receive a one third pint carton of milk daily 

 All disadvantaged pupils will receive a free uniform bundle at the beginning of each academic year 

 Places for disadvantaged pupils on planned whole-school and year-group excursions will be fully funded 

I. 

Disadvantaged pupils’ participation 
in the arts has been sustained 

 Pupils’ participation in artistic activities been has maintained as a result of our engagement with Luton Music Service and provision has significantly 
improved in quality for all pupils, not just disadvantaged pupils 

 Qualitative evidence suggests that there has been a positive impact on pupils’ wellbeing as a direct result of their participation in funded artistic 
activities 

  



 

5.  Planned expenditure  

Academic year 2018-2019 

The three headings below enable schools to demonstrate how they are using the Pupil Premium to improve classroom pedagogy, provide targeted support and support 
whole school strategies 
 

i. Quality of teaching for all 

Desired 
outcome 

Chosen action / 
approach 

What is the evidence and rationale for this 
choice? 

How will you ensure it is 
implemented well? 

Staff lead 
When will you review 

implementation? 

B. 
C. 
D. 

To develop a balanced and 
engaging approach to developing 
reading which integrates both 
decoding and comprehension 
skills 

Reading comprehension strategies focus on the learners’ 
understanding of written text. Pupils are taught a range of 
techniques which enable them to comprehend the meaning 
of what they read. These can include: inferring meaning from 
context; summarising or identifying key points; developing 
questioning strategies; and monitoring their own 
comprehension and identifying difficulties themselves. 
 
On average, reading comprehension approaches deliver an 
additional six months’ progress. Successful reading 
comprehension approaches allow activities to be carefully 
tailored to pupils’ reading capabilities, and involve activities 
and texts that provide an effective, but not overwhelming, 
challenge. 
 
Many of the approaches can be usefully combined 
with collaborative learning techniques and phonics to 
develop reading skills. 
 
 

Throughout the 2018-2019 academic year, the 
school will refine its wider literacy curriculum 
to incorporate recommendations from the 
Education Endowment Foundation’s Improving 
Literacy in Key Stage One framework, 
particularly in relation to establishing a 
balanced approach to the teaching of reading. 
 
All class teachers will receive bespoke training 
from an external consultant focused on 
deepening reading comprehension strategies 
and developing pupils’ reading fluency. 
 
Specific pedagogical approaches will be trialled 
across the school, including choral reading, 
teaching tiered vocabulary, active reading, 
developing questioning strategies and explicit 
reading comprehension lessons (across key 
stage one) 
 
Senior and middle leaders will work closely 
with class teachers to ensure new strategies 
are trialled, evaluated and implemented within 
the curriculum timetable and that their impact 
is measured in relation to: 
 how well they have developed pupils’ 

reading comprehension skills and reading 
fluency (at an age-appropriate level) 

 how well they have developed varied 
pedagogical practice in relation to the 
explicit teaching of reading 
comprehension and reading fluency 

 
Informal monitoring will also take place to 
support senior and middle leaders’ evaluations 
of chosen strategies and their impact on pupils’ 
reading comprehension skills. 

Michael Scott January 2019 
 
£545.00 



 

i. Quality of teaching for all 

Desired 
outcome 

Chosen action / 
approach 

What is the evidence and rationale for this 
choice? 

How will you ensure it is 
implemented well? 

Staff lead 
When will you review 

implementation? 

A. 
B. 
C. 
D. 

The school will develop its own 
model of Lesson Study 

Lesson Study is already widely used overseas and is 
becoming increasingly popular in the UK. The approach could 
represent an effective model for disseminating good 
practices identified by other EEF projects. 
 
There is some evidence that Lesson Study could have a 
positive impact in English schools, but not yet enough to 
justify scaling it up. An evaluation of the UK’s National 
Strategies’ Leading Teachers Programme, which involved 
Lesson Study, showed that those schools using this approach 
(among others) out-performed a comparison group in both 
English and Mathematics. Lesson Study also shares many of 
the key characteristics of effective CPD that were identified 
in a systematic review produced by the Evidence for Policy 
and Practice Information and Co-ordinating Centre. 

Senior leaders will work very closely with class 
teachers to establish a collaborative model of 
Lesson Study to ensure maximum engagement 
 
Specific training will be provided to support 
teaching staff to develop their ability to 
participate in collaborative observations of 
each other’s practice and to share 
developmental feedback 
 
Engagement with Lesson Study will continue to 
increase the proportion of highly effective 
teaching throughout the school 
 
The school will continue to adapt its approach 
to Lesson Study to incorporate outcomes of 
the EEF’s evaluation of the approach 

Michael Scott January 2019 
 
Associated cover costs: £800.00 

B. 
C. 
D. 

All teaching and learning staff will 
continue to engage with specific 
training related to IRIS Connect’s 
Teaching is Learning programme. 
 

 

A wealth of emerging research evidence suggests that 
effective professional learning that is to have any impact on 
classroom outcomes must include the ability for teachers to 
self-review and reflect 

The school will embed the use of video as part 
of our professional learning culture 
 
Specific training will be provided to support 
teaching staff to develop their ability to 
participate in professional dialogues about the 
impact self-reflection has had on their practice 
 
Engagement with the initiative will continue to 
increase the proportion of highly effective 
teaching throughout the school 

Michael Scott January 2019 
 
£799.00 



 

i. Quality of teaching for all 

Desired 
outcome 

Chosen action / 
approach 

What is the evidence and rationale for this 
choice? 

How will you ensure it is 
implemented well? 

Staff lead 
When will you review 

implementation? 

H. 

Every child throughout the school 
will receive a weekly music 
lesson from a specialist music 
teacher 

Overall the impact on academic learning tends to be low, 
though greater effects have been identified for younger 
learners of primary school age in terms of impact on 
cognitive tests.  
 
Wider benefits on attitudes and well-being have also 
consistently been reported.  
 
There is reasonably consistent but weak evidence that 
participation in artistic and creative activities is beneficial. 
Outcomes have been identified from arts participation in 
terms of impact on English, mathematics and science 
learning in school at both primary and secondary school 
level. Specific benefits are linked with some particular 
activities (such as spatial awareness and music for example).  
 
There is some evidence that younger learners may benefit 
more from these approaches. 

Weekly music lessons will continue to be 
provided throughout key stage one by a 
specialist music teacher; in addition to this, the 
school has increased provision by employing a 
specialist music teacher to deliver taught music 
lesson throughout reception 
 
Singing assemblies will continue throughout 
this academic year to enhance provision 
further and support outcomes in musical 
performances throughout the year 
 

Michael Scott July 2019 
 
£7954.00 
 

Total budgeted cost £10098.00 

  



 

ii. Targeted support 

Desired outcome Chosen action / approach 
What is the evidence and rationale 

for this choice? 
How will you ensure it is 

implemented well? 
Staff 
lead 

When will you 
review 

implementation? 

E. 

Disadvantaged pupils whose attendance is identified as 
being below 96% are targeted for specific meetings with 
the school’s Family Worker and Education Welfare Officer 

We are unable to improve attainment outcomes 
for disadvantaged pupils if they are not attending 
school. 

The school’s Family Worker and Education 
Welfare Officer will work closely together 
to address existing absence issues. 
 
The school’s Deputy Head Teacher and 
Family Worker will collaborate to ensure 
new provision and refined school 
processes are effective in achieving 
improved attendance rates amongst 
targeted pupils. 

Michael 
Scott 
 
Ann 
O’Donnell 

November 2018 
 
£1296.75 

A. 

The school will continue to employ a qualified speech and 
language therapist for one day per week to provide 
targeted support and interventions to identified pupils 

Overall, studies of oral language interventions 
consistently show positive benefits on learning, 
including oral language skills and reading 
comprehension. On average, pupils who 
participate in oral language interventions make 
approximately five months' additional progress 
over the course of a year. 
 
All pupils appear to benefit from oral language 
interventions, but some studies show slightly 
larger effects for younger children and pupils 
from disadvantaged backgrounds (up to six 
months' benefit). Likewise, some types of oral 
language interventions appear, on average, to be 
more effective than others.  

The work of the speech and language 
therapist will be monitored and their 
timetables will be analysed to ensure 
effect and efficiency 
 
A member of the school’s Closing the Gap 
Team will observe all speech and language 
therapy sessions so that follow-up sessions 
can take place in the week leading up to 
each speech and language therapy session; 
it is anticipated this will maximise impact 

Anna 
Nicholson 

December 2018 
 
£9477.00 

B. 
C. 
D. 

The school’s Closing the Gap Team will continue to provide 
targeted interventions in line with the school’s strategy to 
close the gaps in both attainment and progress between 
vulnerable groups and their peers. 
 
Specific teaching and learning staff have dedicated 
timetables which focus on closing the gap initiatives 
amongst disadvantaged pupils. 

School-level analysis indicates that attainment 
gaps exist between disadvantaged pupils and 
their peers in the majority of year groups; it is 
anticipated that focused, evidence-based 
interventions will support the school in narrowing 
these gaps.  

Learning walks, learning observations and 
data analyses indicate that the deployment 
of teaching and learning support staff (and 
the guidance provided for them) is leading 
to improved outcomes of pupil premium 
pupils over time 
 
Interventions are strategically planned to 
ensure disadvantaged pupils make at least 
the same progress as their peers 
throughout the school 

Anna 
Nicholson 

January 2019 
 
£24000.00 



 

ii. Targeted support 

Desired outcome Chosen action / approach 
What is the evidence and rationale 

for this choice? 
How will you ensure it is 

implemented well? 
Staff 
lead 

When will you 
review 

implementation? 

B. 
C. 

Disadvantaged pupils identified as being ‘at risk’ of not 
achieving the expected standard in the statutory year one 
phonics screening check will receive additional targeted 
support and interventions. 
 
Year two pupils who did not achieve the expected standard 
in the year one statutory phonics screening check will 
receive a focused programme of interventions led by a 
trained teaching assistant five times per week in addition 
to quality-first teaching delivered by class teachers. 

School-level analysis indicates that the proportion 
of disadvantaged pupils who achieved the 
expected standard in the statutory phonics 
screening check was below that for their non-
disadvantaged peers. 

The school’s special educational needs and 
disabilities coordinator will work closely 
with class teachers to ensure targeted 
children receive the support required. 
 
Mock phonics screening checks which take 
place every six weeks will guide 
interventions and the identification of 
targeted pupils throughout key stage one. 

Anna 
Nicholson 

January 2019 
 
£568.87 

Additional 

Individual pupils with identified emotional and behavioural 
needs will receive targeted support and interventions from 
a range of external professionals to support them with 
accessing school. 
 
The range of support includes: 

- Educational psychology consultations and 
follow-up therapy sessions 

- Clinical psychology consultations and follow-up 
sessions 

- Outreach support from a behaviour therapist 
- One-to-one instrumental tuition 

Advice from external professionals – including 
educational and clinical psychologists – indicate 
that the targeted support is required. 

The school’s strategic lead for inclusion 
and vulnerability will work closely with 
external professionals to coordinate 
targeted support and interventions for 
identified pupils. 

Michael 
Scott 

January 2019 
 
£2300.00 

Total budgeted cost: £37642.62 

  



 

iii. Other approaches 

Desired 
outcome 

Chosen action / 
approach 

What is the evidence and rationale for this choice? 
How will you ensure it is implemented 

well? 
Staff 
lead 

When will you 
review 

implementation? 

F. 

The school will provide one 
funded place for every 
disadvantaged pupil on an 
extra-curricular club per half 
term 
 

Research indicates that participating in after school programmes improves 
performance on measures of academic achievement. However, the gains are 
low to moderate on tested attainment of reading or mathematics (with a 
benefit of about an additional two months’ progress per year) and there is 
an inconsistent pattern of impact across studies, which suggests that the 
quality and focus of the programme is important. There is evidence that 
there are wider benefits for low-income students in terms of attendance at 
school, behaviour and relationships with peers.  
 
Programmes may not be equally effective with all students. At risk children 
are more likely to benefit, as are younger children (5 to 10 year olds). 
Positive effects for reading were highest for younger primary pupils. 
Mathematics gains were higher for older primary and secondary pupils. 
Programmes which support and encourage children academically while 
providing stimulating environments and activities will most likely link to 
engagement. Additionally, teacher’s support, promotion of interaction and 
mutual respect appear to be some of the key elements in enhancing 
participation. 

Families of disadvantaged pupils will be made aware of 
the school’s offer of funded places on extra-curricular 
clubs throughout 2018-2019 
 
Those disadvantaged pupils who have not accessed 
funded provision will be specifically targeted 
 

Ann 
O’Donnell 

January 2019 
 
£3071.25 

G. 

The school will provide all 
disadvantaged pupils with a 
one third pint carton of milk 
daily 
 

School-level analysis of relevant data indicates that disadvantaged pupils 
stop receiving milk once funding ceases after their fifth birthday 

Families of disadvantaged pupils will be made aware of 
the school’s offer of funded milk throughout 2018-2019 
 
Those disadvantaged pupils who have not accessed 
funded milk will be specifically targeted 
 

Ann 
O’Donnell 

January 2019 
 
£1254.00 

G. 

The school will provide funded 
places for disadvantaged 
pupils on planned whole-
school and year-group 
excursions 
 

Historically, the cost of contributions to whole-school and year group 
excursions has been an issue for some disadvantaged families; this has 
prevented some families from engaging with school staff 

Families of disadvantaged pupils will be made aware of 
the school’s offer of funded places on whole-school and 
year-group excursions throughout 2018-2019 
 
Those disadvantaged pupils who have not accessed 
funded places on whole-school and year-group 
excursions will be specifically targeted 
 

Ann 
O’Donnell 

January 2019 
 
£180.00 

G. 

The school will provide funded 
uniform bundle for 
disadvantaged pupils at the 
beginning of each academic 
year 
 

School-level analysis tells us that disadvantaged pupils ‘renew’ their 
uniforms less frequently than their peers throughout their time at our 
school 

Families of disadvantaged pupils will be made aware of 
the school’s offer of funded uniform bundles throughout 
2018-2019 
 
Those disadvantaged pupils who have not accessed 
funded uniform bundles will be specifically targeted 

Ann 
O’Donnell 

October 2018 
 
£772.50 

Total budgeted cost £5277.75 

 


